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Sherbourne Fields School
English and Phonics Policy 

At Sherbourne Fields, English is the medium through which most learning takes place, inside and outside the classroom.  The teaching of English embraces all aspects of the language, including spoken, written and using alternative communication e.g. signing, communication aids etc.  In the literate society in which we live, an ability to communicate effectively, both orally, written word or through alternative means and to read a wide range of written types of text, is essential if children are to achieve their potential throughout their school days and on into adult life.  It is during a child’s primary education that the foundations of all aspects of English are laid.  It is across secondary and beyond where these skills are developed and furthered to ensure the students have the best abilities in English they are capable of. Our school views the acquisition of English skills to be of the utmost importance and so the teaching of all aspects of English is given a high priority.

The English Policy comprises:

· a set of aims for the teaching of English, as agreed by the whole staff;

· an outline of the implications that these aims have for classroom practice;

· suggestions of strategies for putting these implications into practice;

· agreed procedures for assessment and record keeping.


The Policy addresses the following elements in the development of children’s language:

· the fostering of an appreciation of literature;

· to use literature as a means to fosters children’s development; culturally, emotionally, intellectually, socially and spiritually;

· the opportunity for each child to read, write and communicate in an appropriate    manner;

· the ensuring of a clear line of progression for all pupils;

· delivery of the requirements of the National Curriculum in English as outlined in the English Programmes of Study adapting these to the specific needs of each child.

This Policy Document is an available statement of the aims and practices of Sherbourne Fields School which has been discussed and agreed by the staff.  It will be a reference point for the delivery of a rich English curriculum as well a tool to support their planning of programmes of study, assessment and record keeping.

The information contained in this document will be accessible to parents, governors and others involved in the work of the school.  The contents of the Policy will be discussed with all new staff involved in the teaching of English across the school.  Our English Policy is considered to be a working document and will be evaluated and updated in relation to the changing requirements of the National Curriculum and as goals are achieved and outcomes reviewed.

Our review of the English Policy will highlight professional development needs which in turn will be indicated in our School Development Plan.

One member of the Primary teaching staff acts as co-ordinator for the English curriculum throughout the Primary Department.  This is Sara Nelmes.
One member of the Secondary teaching staff acts as co-ordinator for the English curriculum throughout the Secondary Department.  This is Linzi Savage.  
Sara Nelmes and Linzi Savage work together as the School Reading/Phonics Leads.

The co-ordinators are responsible for:

· developing and improving work at all levels within the school by advising and supporting   the staff;

· reviewing the whole school English curriculum and updating/refining as is necessary;

· communicating to the staff new developments in the teaching of English and Phonics;

· advising on assessment and the keeping of records, appropriate to the needs of the   children;

· building up the resources available for teaching English skills;

· ensuring close liaison and communication between all staff to maintain curriculum continuity throughout the children’s school life;

· monitoring the teaching and learning of English skills across the school, ensuring high standards and reviewing progress made;

· analysing school, local and national data to review individual and collective targets and results, to measure progress made by pupils in value added terms and to consider implications for teaching;

· maintaining links with the Head Teacher and SLT to ensure curriculum continuity and progression across all phases of the school;

· organising and leading upon joint moderation exercises within the Primary Department, Secondary Department to ensure consistency of standards.






The English Policy considers the Communication and Language and Literacy Strands of the Early Years Framework and the Programmes of study of the National Curriculum in English.  These are:


· Spoken Language

· Reading; word reading 
                             comprehension (both listening and reading).

· Writing; transcription (spelling and handwriting).
                            composition (articulating ideas and structuring them in speech and writing).

· Spelling, Vocabulary, Grammar, Punctuation and Glossary

However, it is recognised by all staff that these are interdependent elements and it is our aim to develop the children’s ability in all these aspects within interesting and stimulating activities.  The starting point is the children themselves - their interests, their existing ability, their individual needs, their life experiences and their home culture.  Our aim is to ensure the learning is functional and purposeful. Our curriculum encompasses the city of Coventry and the vast array of resources available to enrich the learning and teaching within our community. 

We also aim to provide equal opportunities for all our pupils in the teaching of English, taking account of their special needs, gender and cultural background.  We believe that all children should experience success and should be helped to reach their full potential.  We therefore seek to establish a firm foundation in the use, understanding and appreciation of all aspects of spoken and written language in order that children may proceed with confidence.

The implementation of the following policies is the responsibility of all staff.

 SPOKEN LANGUAGE
AIMS 	
· To encourage and value children's conversation and any attempts at communication (verbal or through communication aids). 
· To recognise that adults and peers are an important model for children in their use of grammatically clear and well-articulated language. 
· To create an atmosphere in which children and adults can talk/communicate together purposefully and with mutual respect and confidence.
· To bear in mind that speaking/communicating and listening are important channels for learning in all areas of the curriculum. 
· To encourage children to learn and solve problems through discussion. 
· To help children to develop the ability to listen attentively and with understanding. 
· To give children a purpose for listening so that they are active, rather than passive listeners. 
· To provide opportunities for the children to listen to stories, poems, rhymes and songs from a range of sources in different formats. 
· To provide opportunities for the children to use their spoken language skills in ‘real-life’ situations to ensure they develop confidence at a functional level.
· To ensure that each child has the opportunity to attain the appropriate level or levels within each Stage of the Early Years Framework or National Curriculum. 

GENERAL ATTITUDE TO SPEAKING AND LISTENING 
The children are encouraged both to initiate and respond to discussion with a variety of people in differing surroundings. There are opportunities throughout the school day when they are given the time, space and freedom to talk to their friends, other children from the Primary and Secondary Department, teachers, teaching assistants, care enablers and all known adults within the school. 
Visitors to the school are encouraged to talk to the children, to share their experiences and join in with the children's activities. 
Opportunities are also created for children to talk in small groups without an adult present, for example; 
· during play in the role play area (in a pretend shop or on the telephone); 
· in group science; 
· during maths or design investigations;
· while inventing and playing games; 
· using technology to support learning etc. 
Through the Home School Diary, it is hoped to encourage conversation between parents and children about events and work in school. 
There are clear expectations within the classrooms to support the children in understanding when it is appropriate to use verbal skills and when a quiet environment is needed.
ORGANISATION FOR TEACHING AND LEARNING 
1. Throughout the Whole Curriculum 
Speaking and Listening form an integral part of all areas of the curriculum, being developed as specific skills as well as forming part of cross-curricular work. Schemes of work include opportunities for formative and summative assessment of speaking and listening to take place. 
2. Differentiation 
Curriculum objectives, teaching methods, assessment methods, resources and learning activities are planned to cater for the individual needs of each pupil. 
The curriculum: 
· sets out a clear development of skills
· provides opportunities for success; 
· allows and plans for consolidation;
· builds on past achievements; 
· presents new challenges; 
· enables all children to participate. 
Each pupil's needs may be different even though their physical or sensory impairment may be similar. All staff consider carefully the pupil's personality, motivation, perseverance, past experiences and level of attainment, as well as their physical and sensory needs. 
3. The Role of the Teacher 
1. Through carefully planning and varied activities, teachers provide opportunities for each child to become more able to express their thoughts and ideas with clarity, fluency and confidence. 
2. Teachers use different types of open-ended questions to encourage exploratory answers, rather than closed questions which often have a single word response. 
3. At all times teachers are aware of the individual needs of the children with whom they are working, including abilities, disabilities, social and cultural differences, all of which have a bearing on their language development. This may determine the type of task given, the differentiation used, the outcome desired or the amount of intervention/support employed. 
4. A child's accent is fully accepted and no attempt made to suppress it. However, incorrect speech, e.g. 'I goed to the park' rather than 'I went..', is correctly modelled by staff, as it will lead to problems in other areas of the use of language. 
5. Staff are made aware of any disability which specifically impacts on the child’s articulation of specific sounds e.g. Children with down syndrome can struggle with tongued sounds and children with Hearing Impairments may not have clear articulation.
6. Through discussion teachers can awaken and stimulate children's interest in their surroundings. This is particularly important to those with sensory impairments or are sensory learners.
7. During class and group discussions teachers encourage the children to question adults and one another. 
8. Active listening is integral to each classroom with adults ensuring they value what the children have to say. They try not to have preconceived ideas about the outcome of all activities, but to include the ideas and interests expressed by the children. 
9. For pupils for whom English is an area of difficulty, speaking and listening activities are an excellent way of assessing their full understanding of concepts in all areas of the curriculum and allows children to show strengths and knowledge which might otherwise not be reflected in written work. 
10. Alternative communication is embraced and encouraged to ensure all children understand their views and opinions are valued.  Children are supported to quickly move from low tech communication aids such as communication boards to high tech apparatus such as eye-gaze or electronic communication aids.
11. Enable opportunities for children to use spoken language in real-life situations to support the development of their function life skills. These may take place within the school setting but also during visits to the community e.g. local shops, banks and leisure facilities.
4. Working in Groups 
1. Discussions and debates: A variety of tasks are given to children in groups of differing sizes which necessitate and stimulate speaking and listening amongst all members of the group. These are aimed at encouraging the development of clear self-expression, listening skills, reflection and turn taking. 
2. Problem solving: This particular type of group activity, often used in mathematics and science, involves the children taking part in using language for collaboration, assessing, reporting back, justifying and explaining. 
3. Evaluation of work: After each task children are supported to self-evaluate their work using the traffic light system (for younger children coloured bears are used – please see assessment policy).  When work is completed children are given the opportunity to present their work to the class or in assembly, to explain how they carried it out and to express an opinion about the results. The group is also encouraged to appreciate the work presented. 
4. Drama: Whole school, class and small group drama work, as well as role play sessions, make a valuable contribution to the language development of the children. 
5. Listening in groups: Stories, CD’s, videos, radio and television programmes are used at various times for group listening, often being the starting point for other speaking and listening tasks. 

6. Visiting speakers are encouraged to prompt good listening, reflection and questioning skills. 
7. Following and giving instructions: These skills are developed continuously within the day-to-day activities in the classroom across arrange of situations.  Functional language skills are developed and encouraged at every opportunity.
Group speaking and listening activities are valuable opportunities to assess and develop the children's language, particularly in relation to their varying special needs. Their knowledge and understanding of language can be extended in all areas of the curriculum e.g. Mathematics, Science, Technology, Geography, etc. Children have the experience of working within a variety of groups with differing members, in order to provide a breadth of language stimulation. The formation of groups may be teacher directed, child initiated or brought about by random methods. 
5. Working as Individuals 
1. Talking one to one: There are many opportunities during the day in and out of the classroom when children talk/communicate individually to; the teacher, the teaching assistant, another child, a professional in school or a visitor about the work in progress. This is facilitated by the relatively small numbers in the classes and the high staff/pupil ratio. These opportunities are essential to the development of the children's language and the meeting of all additional needs. 
2. Speaking to different audiences: Children are encouraged to speak/communicate in small groups, the class, assembly or larger productions. They may relate their own experiences, explain work, take part in an assembly or performance, etc. 
3. Making and listening to recordings: Children may make recordings or contribute to videos about events at school or home, special interests or stories they would like to tell. They also listen individually to recorded material as part of their work. 
4. Listening to the views of others: As well as speaking/communicating about their own experiences, the children are encouraged to listen carefully to what other people have to say. This is an important skill, which helps to expand their knowledge of the world around them and improve their ability to respect opinions which differ from their own. 
6. Implications for Special Needs 
	
a) Visual Impairment 
Young visually impaired children miss out on incidental learning available to sighted children almost from birth. This affects areas such as development of speech, imitation, awareness of, and the motivation to explore their environment. Often this leads to these children struggling to acquire concepts and understanding of language. Concepts which present particular difficulty include colour, shape, distance, size, classification, comparison and relating to people and objects in their surroundings. Visually impaired children may repeat and use spoken language without understanding its meaning, and may therefore use inappropriate or limited phrases. 
These children need a structured teaching programme to assist the development of meaningful concepts alongside the use of language, through touch, a combination of touch and residual vision, use of low vision aids and handling of real material. Teachers and staff take care to use language which will convey real meaning to visually impaired children, to identify verbally themselves and their actions and to intervene whenever required to aid understanding. 
Listening skills are extremely important to visually impaired children as a means of gaining information and learning about their surroundings. This training begins at an early age through activities such as: 

· playing with toys which make sounds;
· rhythmic and percussion activities;
· sequencing games; 
· listening to nursery rhymes; 
· listening to and following instructions;
· telling and re-telling stories and 
· sound recognition games / activities. 

Visually impaired children need specific training in skills necessary for group interaction, such as turn taking and turning towards a speaker. They may have difficulty in recognising body language and facial expression. Teachers plan and intervene to provide this training within speaking and listening situations. (Specific advice is taken from the Sensory Team where needed).
b) Hearing Impairment 
For children with a hearing impairment the development of good speech is an important aim in itself. This is carried out in the classroom with the guidance of the visiting teacher of the Sensory Team as well as following targets set the Speech and Language Therapist. Care is taken to ensure that children with hearing impairment understand the full meaning of the language they are using, and to allow them more time for talk to explore and reinforce concepts within their work. 
Hearing impaired children often find sequencing difficult. Speaking and listening activities are valuable in developing this skill, as within story-telling, recounting events, language exercises, drama, spelling, counting and other mathematics and science work. Taking part in discussions and group work also helps hearing impaired children to improve social skills such as moderation of voice, listening and joining in conversation and taking turns. Learning to attend and listen needs special training. Listening can be tiring work for hearing impaired children, so they need encouragement, reward and special consideration. The use of sign (BSL) gesture, pictures and facial expressions all support the understanding of children with hearing impairments. All staff take care to ensure the best possible position for the hearing-impaired pupil in speaking and listening activities and ensure that both they and other staff and children face the child directly when speaking to them. The spoken responses of different members of a group within discussions may be repeated by the teacher to ensure that the child with a hearing impairment has heard the response made. 
c) Physical Disability 
Physical disabilities may affect expressive and receptive language and intelligibility. Extra time is therefore provided for children with speech difficulties to process verbal information, to formulate and express ideas, and to participate fully in oral work. The advice of Speech and Language Therapists and other professionals, such as Physiotherapists and Occupational Therapists, about the specific needs of individual children and ways of improving their spoken language, is fully implemented into classroom programmes by both teaching and support staff. Communication books, symbols, sign or technological aids may be used to support the language development of children with severe communication difficulties. 
d) Speech and Language Difficulties
Children with speech and language difficulties will require individualised programmes of work in this area. These programmes are planned in consultation with the Speech and Language Therapist, whose advice and support is available to the staff, parents and children at Sherbourne Fields School. The therapist looks at all areas of communication and may advise on general management and programmes of intervention to be carried out by parents and staff, as well as conducting group work and/or direct 1:1 work. 
The Speech and Language Therapist may provide an individualised programme for specific children which may involve the following areas: 
· receptive language; 
· expressive language; 
· social use of language; 
· speech difficulties / dysfluency; 
· specific learning difficulties; 
· voice disorders. 
The therapist may use a variety of language media in treatment including; speech, written language, signing, gesture and other augmentative communication channels. Working within a multi-professional team, the therapist is able to co-ordinate treatment to provide a holistic approach to meeting the needs of each child. 
e) Learning Difficulties 
For children who have difficulty in developing English and Maths skills, speaking may form a very important proportion of their work. Oral and taped activities are important for children with reading and writing difficulties as they can contribute their ideas verbally, thus raising self-esteem and affording a more accurate picture of their understanding of concepts. The use of sign (BSL), gesture, pictures and facial expressions all support the understanding of children with learning disabilities and staff take care to ensure that language used with such children is precise and clearly understood. A total communication environment is provided allowing students to be fully immersed in language allowing them to use different senses and processing pathways to support their development.
f) Autistic Spectrum  
Pupils with Autistic Spectrum Disorders vary greatly with regard to their use and understanding of the spoken language. Some pupils may be able to speak extremely clearly and comprehensively, particularly upon subjects that are of great interest to them but may not be able to listen well to the responses of others. Many children with Autism will require additional time to process language. Others may have a very literal understanding of the spoken word and may require teacher support in understanding more abstract terminology and concepts, and in understanding the responses of their peers e.g. comments intended to be humorous etc. Some pupils with Autism may have great difficulty in initiating and maintaining eye contact, responding to the body language and facial gestures of others etc. and may require considerable support in developing the social aspects of speaking and listening. Teachers therefore establish the baseline levels of speaking and listening for each pupil in liaison with Speech and Language Therapists (where appropriate) and supporting programmes are designed accordingly. The use of symbols such as the Picture Exchange Communication System (PECS) may be used with pupils with severe communication difficulties under the direction of the Speech and Language Therapist.  
g) Emotional and Behavioural Difficulties 
Imaginative play, role play, drama and discussion may be used to address emotional and behavioural difficulties and encourage appropriate standards of behaviour in a variety of situations. Through speaking and listening activities children will be helped to develop a more caring and tolerant attitude towards others and a more positive attitude to work and school rules. Students are supported to understand and use language appropriate to a social situation to support the development of life skills e.g. talking/communicating in a shop, seeking help in the community etc. Students being able to confidently express their needs often feel less frustration which in turns reduces anxiety and associated behaviours.
h) English as an Additional Language 
For some pupils English is not their first language. Pupils speak a range of different languages including Urdu, Guajarati, Hindi and Punjabi. Every effort is made to value the first language of the pupil and to provide opportunities for children to share their first language with others. Such pupils are also supported to develop effective use of English through structured language work and cross-curricular activities. Staff from the Ethnic Minority Achievement Service advise staff and support pupils directly (where appropriate) to develop their English understanding/speaking skills. 
When speech and language assessments are being carried out, care is taken, wherever possible, to ensure that this incorporates an assessment in the child's first language. 
7. Resources 
-	Meeting different people: visitors, parents, people of different ages, people doing different jobs, etc. 
-	Visiting places outside school.  Opportunity to experience theatre, drama and shows from a variety of cultures.
-	Access to real objects and situations to link experiences and concepts to language. 
-	Access to a wide variety of fiction and non-fiction books and other media, containing information, stories and poems. 
-	Availability of good quality voice recorders both for individual and group use. 
-	Access to video recording equipment, particularly for assessment purposes. 
-	A range of recorded material to both listen to and watch to simulate discussion. 
-	Use of a wide range of ICT e.g. computer software, internet, iPad etc to stimulate discussion. 
-	Time for children to take part in focussed and incidental speaking and listening activities within the daily routine in the classroom. 
-	Symbol communication information e.g. PECS 
-   Interventions such as Lego Therapy, Comic Strip Conversation and Social Stories may be used if appropriate. 
8. ASSESSMENT AND RECORDING 
The children's achievements as speakers and listeners are assessed by considering the following; 
· the length and complexity of the children's own speech e.g. the number of key words they use in their speech and their understanding of language concepts such as prepositions, abstract questions e.g. Who? Why? Etc.
· the ability of the children to follow simple or more complex verbal instructions; 
· what part the children play in discussion; 
· Do they focus on what they need to know? 
· Do they respond to the ideas of others? 
· Do they listen to what others have to say? 
· Do they initiate discussion and sustain it? 
· Do they summarise the discussion? 
· how the children give and follow instructions; 
· how they share information; 
· how they use conversation to work towards a clearer understanding; 
· what the children show of their knowledge of and competence in using language itself; 
· how they adjust their talk for the person they are talking to and for the situation they are in; 
· the quality of content in the children's speech; 
· the quantity of information retained from listening. 
Teachers and other professionals use ongoing assessment to monitor the children's progress in all aspects of teaching and learning. The children are encouraged to participate in the evaluation of their own learning. Speaking and Listening is heavily dependent on context, the situation determining what discussion takes place, and how much of it. Assessment therefore covers a variety of contexts as well as a number of occasions. Assessment includes all types of speaking and listening, exploratory tentative speaking being as significant as the use of more formal, presentational speech. Assessment helps a teacher to identify where a child needs help and support. 
Regular moderation exercises are completed as a school in order to establish agreed standards of achievement in spoken Language within the National Curriculum, Areas of Engagement and Sherbourne S Steps. Assessments against Pre-key standards are also completed.  Samples of moderated assessments in the form of transcriptions and annotation sheets will be centrally stored for access by all staff. (please see the Assessment Policy for more details)
Individual pupil achievements are recorded in evidence files/books with record sheets which indicate performance against small step progression within the Foundation Stage, Pre-Key stage standards, Areas of Engagement or against the Sherbourne S Steps.  The overall steps of progress are recorded on SOLAR. 
Moderation exercises are held regularly with other schools (mainstream and 


READING and PHONICS

AIMS 
-	To develop in each child an enjoyment of reading, and a keen interest in books and other sources of literature or information. 
-	To help each child to learn to read material appropriate to his or her age, personal interest and special needs with fluency, accuracy and understanding. 
-	To enable each child to use a full range of reading cues (phonic, graphic, syntactic, contextual). 
-	To help each child to be able to discuss their reading preferences and to be able to evaluate and justify their preferences. 
-	To encourage the development of imagination in each child. 
-	To help each child develop the skills necessary for acquiring and organising information from a variety of sources. 
-	To provide access to a wide range of books and other reading material appropriate to the needs of the children in the department. 
-	To ensure that each child has the opportunity to attain the appropriate level or levels within the Foundation Stage or within each Key Stage of the National Curriculum.
ORGANISATION FOR TEACHING AND LEARNING
 

1. Throughout the Whole Curriculum 
It is recognised that reading is an essential tool for accessing literature, knowledge and communication.  It is therefore necessary to develop reading as a specific skill, which can be transferred and generalised to all areas of the curriculum. The National Curriculum programmes of study; word reading and comprehension (listening and reading) are used in its entirety, but are carefully differentiated to meet the needs of individual children. Shared and group reading is planned, but the development of reading skills is also reinforced by regular individual reading. While many children follow the learning objectives of different year groups from those of their chronological age, the text range interest level studied does match the chronological year group of the child (where appropriate). Teaching staff plan the learning objectives of each child every half term. 
Phonics is taught through the use of the Phonics for Pupils with SEN approach by Ann Sullivan.  This approach id incorporated into the English long term plan and Curriculum and is used through cross-curricular activities.
Reading and pre-reading skills form a focused part of shared work for the 20:20 English lessons each week. 

2. Adapted teaching approaches
We believe that it is important to begin by establishing each child's existing reading skills. This is done by using standardised and informal diagnostic assessments. Teachers then use their assessments to plan curriculum objectives, teaching methods, resources and learning activities appropriate to each child and in accordance with the National Curriculum. 
Even though pupils' physical or sensory impairment may be the similar their needs may be different. Staff consider the pupil's personality, motivation, perseverance, past experience and level of attainment as well as their physical needs when planning the work of each child. 
3. The Development of Reading Skills 
a) Individual Skills 
1.	At all stages interest in reading is fostered by staff sharing stories, poems, rhymes, letters, information, newspapers and magazines, etc. with the children. Younger children may be encouraged to join in stories and rhymes. Older children may take part in paired or group reading, or read to the whole class. Reading is presented as a pleasurable and worthwhile activity. 
2.	In the early years and for non-readers many 'pre-reading' activities are used, such as sorting and matching pictures, colours, shapes, letters and words, letter and word sequences, dominoes, odd one out, hand/eye co-ordination and left/right discrimination exercises, etc. Sound matching activities, flash cards, games, worksheets and computer software and apps are used. 
3.	Reading ability is gradually developed through the use of graded Reading Schemes linked to the children’s phonic abilities and by access to a wide variety of high-quality children's literature. The schemes available in the department are: 
     Teacher resource - Phonics for Pupils with SEN by Ann Sullivan Books 1 to 7

For print readers 
-	Collin’s Big Cat readers.
-    Collin’s e-books.

For Braille Readers  
-	Braille transcriptions of fiction and non-fiction books. 	

The development of reading skills does not however, rely wholly on reading schemes and a wide variety of fiction and non-fiction materials is available in classrooms and the Library so that teachers may draw upon a varied selection of reading material to develop each child's reading ability according to his or her potential.  Suggested appropriate texts are incorporated to the long-term English plan to ensure there is a breadth of literature being used and new books are incorporated.
 
Reading ability is progressed by teaching the pupils to use a full range of reading strategies (phonics, whole word recognition, syntax, context) to decode text and to develop greater reading fluency and comprehension, including the skills of inference, summary, reference to the text to justify opinions etc. 
4.	The children are also introduced to reading different formats, such as labels, notices, letters, invitations, messages, instructions, recipes, menus, timetables, newspapers, magazines and lists. As they progress they will use their skills in all their work, reading reference books, workbooks, computer information, diagrams, etc. This allows for reading for a real purpose to be modelled and reinforced laying the foundations for life skills. 
5.	As well as building up knowledge and fluency, the children are shown how to find their way around books, to turn pages correctly, verbalise about pictures, and understand what is meant by an author, an editor, a publisher and an illustrator. More experienced readers are shown how to use an index, a dictionary, a table of contents and how to be able to locate information in an encyclopaedia. They are also taught to seek information in suitable sources e.g. yesterday's news will not be found in an encyclopaedia. 
6.	As a result of their reading experience the children come to understand that the printed text either tells a story or gives information. They come to recognise what letters, words, sentences and paragraphs are. 
7.	Each child entering the Primary Department from Reception Year onwards is assessed in order to establish: 
-	their existing reading ability; 
-	their useful vision, as to whether large print, low vision aids or Braille will be necessary; 
-	their possible need for raised desk, book rest, magnification aids etc. 
-	their history of learning difficulties with reading; 
-	their attitude to reading; 
-	their interest and experiences. 
     An individual programme is then planned for each child to develop their reading skills according to their specific needs. An on-going assessment of pre-reading skills is carried out during each child's time in each class, where appropriate. 
b) Availability of Reading Material 
1.	Within each classroom teachers aim to provide a wide range of reading opportunities for the children in their class. These will vary considerably depending on the age and needs of the children in each class. A variety of picture, story, poetry and information books are on display, as well as labels, word lists, pamphlets, notices, magazines, etc. Print of different sizes and Braille are included, where appropriate. 
2.	The school Library is located off the main entrance area of the school providing easy access to fiction and non-fiction books for both staff and children.  There are number of story sacks available to provide resources for a sensory approach to reading. All books are classified according to the Dewey System which is used in most public libraries. Children are taught to find books relating to particular topics using this system. 
3.	In all classes the children are encouraged to make books of their own, to illustrate them and share them with the class. Children's books are displayed in the class Library and may be borrowed by other children. 
c) The Role of the Teacher 
1.	The aim of the teachers is to organise the teaching of reading so that the child feels successful at every stage. Staff ensure careful differentiation of reading materials and tasks, considering the pupils' ability, interests and special needs. 
2.	The development of reading skills is considered to be of the utmost importance for all children. Individual reading targets are identified for all children each year from the reception class onwards and reading regularly forms part of each child's Individual Education Plan. 
3.	Teachers try to ensure that children read regularly each week to a member of staff or discuss the content of their independent reading with staff or other pupils as this individual support has been recognised as an important factor in helping children to progress in reading skills. 
4.	Teachers try to provide flexibility in the timetable to enable children to browse, choose books, read at length or silently. 
5.	The Department encourages a partnership between home and school in promoting a positive attitude to reading. Parents are encouraged to listen to their child read regularly, to share books with them and to read to their child. Workshops are held to support parents in developing children's reading and a booklet has been produced to help parents to support the reading process including a detailed information sheet about what phonics is and the way phonics is taught at Sherbourne Fields.
6.	An effort is made at all times to ensure that labels, notices and displayed reading material are presented in a variety of text, so that they can be read by children with varying needs.  
7.	Staff take a general interest in children's books, to read and evaluate them and to be aware of new books and authors by reading reviews in educational publications. 
4. Implications for Special Needs 

a) Visual Impairment 

Children with a visual impairment require specific teaching in relating print and Braille to everyday objects and situations, as their incidental learning will have been restricted. As they progress in reading, they may experience difficulty in appreciating meanings beyond the literal, and will need extra support, explanation and teaching. When reading aloud visually impaired children may require help with intonation and expression, because they do not get the same visual feedback from their audience. 
All reading material on display, including books, labels, notices, etc., whether in print or Braille is accessible for close-up inspection or touch. Print books for partially sighted children are selected from those available in the department for good contrast, the clarity of the print and the boldness of the pictures. There is a variety of Braille reading material available within the school which teachers can use to teach children who need to use Braille as their medium. 
b) Hearing Impairment 
For children with hearing impairment their progress in reading skills will be closely linked to their development and understanding of spoken language. As with all the children in the department, it is especially important to plan for both these aspects of language to progress simultaneously. It is necessary to ensure that hearing impaired children are taught to pronounce correctly the words they are reading. This may be difficult with certain sounds, and depends on the child's auditory memory. Mispronunciation will lead to problems with spelling. Extra time is also given to comprehension and vocabulary, in order to develop understanding through sign language, finger spelling, real experience and plenty of repetition within supporting activities. Special attention is also given to sequencing within reading. The order of sounds within words, words within sentences and ideas within a story all need reinforcing. 
The choice of books for hearing impaired children to read requires extra care. As their incidental learning has sometimes been restricted it is advisable in the early stages to use material which is related to their own experience. Uncomplicated language and bold pictures will also aid progress in reading. The visiting teacher of the Sensory Service gives advice to class teachers. 
c) Physical Disability 
Some children with physical disabilities e.g. Cerebral Palsy and Spina Bifida may have perceptual problems which cause delays in learning to read, necessitating careful teaching techniques, repetition and perseverance. Also, children who have suffered head injuries may have conceptual or articulation problems, creating a need to combine speech therapy with learning to read. These disabilities may also be combined with a visual impairment. Additionally, children with physical disabilities may have articulation difficulties, hindering the use of a phonic approach to reading and necessitating greater concentration upon visual methods of learning. 
Some children with physical disabilities and medical conditions may have frequent or lengthy absences from school for treatment which again interrupts their development as readers. Particular medications also impact upon their speed of learning. Staff plan reading programmes carefully to match the individual needs of each child and to ensure that each child has the opportunity to progress to their full potential. 
d) Learning Difficulties 

Children who experience difficulties in learning to read are encouraged to make progress by using a multi-sensory approach, using every channel open to them e.g. sight, hearing, speech, touch and movement. A strong foundation of auditory skills are developed through the Phonics programme to ensure the children are then well prepared to move onto identifying the sound spellings. Reading schemes which are specifically designed to support those with learning difficulties are used e.g. high interest books which use phonetically familiar words. 
e) Autistic Spectrum 
Some pupils with Autism may experience difficulty in understanding meaning beyond the literal when reading, and may require careful questioning and additional support to develop a full understanding of the text. Others may find imaginative or abstract texts more difficult to understand or less motivating to read. Non-fiction materials may be more appealing to some children with AS and it is therefore important to choose reading materials carefully when supporting such children to learn to read.  Children with Autism may find the phonics approach to learning to read more difficult due to central Coherence weaknesses.
f) AAC users
Some pupils use AAC devices as their main form of communication. Pupils are given opportunity within all lessons to use their communication devices to make requests, express ideas and opinions, make choices and show their learning. To ensure pupils are confident using their device for every day communication, pupils engage in daily communication lessons focussing on the alphabetic code, as well as the learning of core and fringe words.
     5. Resources 
-	A wide variety of pre-reading activities, games and software. 
-	A number of graded reading schemes, covering different interests and age ranges. 
-	A range of library books and other printed material available to all children. 
-	Many opportunities for incidental reading in the form of labels, posters, notices, signs and captions. 
-	The children's own books. 
-	A variety of recorded story. 
-	High staff / pupil ratio giving individual teaching and support.
-	Close home-school support to maximise reading opportunities. 
	
ASSESSMENT AND RECORDING 
Teachers use on-going formative assessment to monitor children's progress in reading. The children's individual reading is recorded, along with achievements, difficulties or words that need to be reinforced. 
Regular moderation exercises are completed as a school in order to establish agreed standards of achievement in reading within the National Curriculum, Sherbourne S Steps and Pre-Key stage standards. Samples of moderated assessments in the form of transcriptions and annotation sheets will be centrally stored for access by all staff. 
Individual pupil achievements are recorded in evidence files/books with record sheets which indicate performance against small step progression within the Foundation Stage or against the Sherbourne S Steps.  The overall steps of progress are recorded on SOLAR. 

WRITING
AIMS 
-	To help each child to develop the ability to convey meaning through writing in a medium and at a level appropriate to the child. 
-	To help each child to develop their use of written language so that they can express themselves with accuracy, confidence, fluency and creativity. 
-	To foster the habit of writing as a meaningful and enjoyable activity.
· To use their phonic skills in their writing 
-	To provide opportunities and resources that will stimulate and create a purpose for writing. 
-	To enable children to understand the appropriateness of different forms of writing. 
-	To ensure that each child has the opportunity to attain the appropriate level or levels within each Stage of the Foundation Stage Curriculum or National Curriculum.
ORGANISATION FOR TEACHING AND LEARNING 
1. Throughout the Whole Curriculum 
Writing forms an integral part of all areas of the curriculum, being developed 
as a specific skill within English lessons as well as forming part of cross-curricular work. Schemes of work include opportunities for formative assessment of writing to take place. 
The English programmes of study are followed with shared, group and individual writing.  Word and sentence level work is planned but is carefully differentiated to meet the needs of individual children. Learning objectives are determined by an individual child's ability rather than their chronological age. Teaching staff plan the learning objectives of each child every half term. 
Shared writing is a specific focus of some English lessons each week. Writing skills are practised across all subject areas, with the full range of writing genres being covered e.g. persuasive writing, reporting, story writing, poetry, commentaries, reviews, arguments, letters etc. 
2. Differentiation 
Curriculum objectives, teaching methods, assessment methods, resources and learning activities are planned to cater for the individual needs of each pupil, based upon the appropriate level within the National Curriculum or Pre Key-Stage Standard. 

The curriculum:

· provides opportunities for success;
· builds on past achievements;
· presents new challenges;
· enables all children to participate.
· Is sensory where it needs to be.
· Sets out a clear sequence of development
3. Developing Writing Skills

1. Teachers encourage all children to enjoy writing as an experience of self-expression and creativity.  It is important, therefore, to accept and help the children to develop their own ideas, rather than having pre-conceived ideas of the outcome of al writing activities.  Teachers provide interesting experiences and activities to stimulate the children’s imagination or response, so that they will be eager to write.  For many of the children in the Primary and Early Years Phase writing is not an easy task, so teachers create many opportunities for the children’s writing to be appreciated, no matter how short it is.  Staff ensure that writing tasks have a clear purpose and are meaningful to the child.

2.  In the Foundation Stage children are shown by teachers and other staff how writing is used to communicate meaning.  They observe the writing of their names for drawers and books, captions on pictures and displays, messages in the home / school book and notices around school, etc.  This is also extended into the world outside school, looking at street signs, notice boards, etc. and how writing is used at home.  Children within the Foundation Stage are encouraged to imitate this writing by ‘mark making’ in order to develop an understanding that writing is conveying meaning and that there is a clear difference between writing and pictures.  The children ‘write’ shopping lists, letters, messages and stories and are encouraged to read their ‘writing’ to others.  As their knowledge of letters increases, emergent writing is produced, often showing repeated use of particular letters and numbers at random and in groups, indicating recognition of words and spacing.

3. The children are encouraged to write about their own experiences, their news, familiar surroundings, stories, messages, letters, etc. themselves.  At first their composition is composed orally, with support if necessary, and written for them copy write, while a vocabulary of simple and commonly used words is learnt. When each child is ready, they will be encouraged to write independently, using combinations of key letter sounds in words and recall of common words to communicate meaning e.g. I c sy mum – I can see mum. Adults will annotate their attempts.

4. As the children’s writing ability develops, they are encouraged to write for different purposes.  These include:

· writing invitations or letters which will hopefully bring replies;
· producing posters or notices announcing school events;
· writing articles for class magazines or newspapers about real or imaginary events in the past or present; 
· writing reports of science experiments and
· labelling drawings and designs, etc. 
	
5. While children may produce writing in note form, in single words, using bullet points or in response to cloze procedure exercises, etc. they are given opportunities each day to write in full sentence format in order to develop their skills in sentence and paragraph structure.  Children use symbols and different media to record their written word.

6. Story writing is developed by stimulating the children's imagination through reading, drama, role play and use of videos, tapes and computer software. The children are taught how to structure a story with a beginning, development and ending and how to incorporate a range of more adventurous vocabulary to make their story more exciting, humorous, scary etc. They learn to consider characterisation, plot, setting, motives and mood. They may also be asked to write a story for a younger class or an assembly, learning to take account of the needs of their audience. 

7. In cross-curricular work the children are encouraged to record information they have collected or the results of investigations in the form of notes, reports and annotations for diagrams or pictures. These may be incorporated in subject folders, displays or books. 

8. Many opportunities are created for the children to share their writing with others. They may read their stories to the class or in assembly or mount their work for display. They may produce books to be included in the library and borrowed by their peers. 

9. From the Foundation Stage onwards, the children are encouraged to be as independent as possible in their writing skills. They are supported by the use of:

· word books; 
· word lists;
· dictionaries; 
· thesauruses; 
· suitable computer software and apps (e.g. Clicker and InPrint, etc.)

10. Children are encouraged to plan their writing either orally or using a range of planning formats and prompts and to re-read their written work, checking for sense, accuracy of grammar, punctuation and spelling and identifying ways in which their writing could be improved. The pupils may redraft some examples of their writing in its entirety or redraft portions of their writing, but they are not expected to rewrite whole sections of writing repeatedly to improve it. ICT is used extensively as an effective tool for redrafting work. 

11. Writing is split in 2 main areas; transcription (spelling and handwriting) and composition (articulating ideas and structuring them in speech and writing). Teaching develops pupils’ competence in these two dimensions. 

12. As part of the programmes of study specific teaching is given at the level appropriate to each child on points of grammar, punctuation, use of correct forms of words, sentence construction, paragraphing, spelling and writing in the child's medium. Teachers also plan to develop and extend the vocabulary used by the children in their writing. Their use of nouns, adjectives, verbs, adverbs and prepositions is widened through having real experiences, reading, drama, character studies, and a wide range of speaking and listening activities. 
13. The development of writing skills is considered to be of the utmost importance for all children. Individual writing targets are identified for all children at his / her annual review and writing regularly forms part of each child's Individual Learning Plan. 
4. Implications for Special Needs 
	
a) Visual Impairment 
As visually impaired children miss out on much incidental learning about the world around, a high focus is placed upon exploring and talking about real experiences, 3D materials, 2D materials of good quality and contrast (if appropriate) and the difference between fantasy and reality. When the children are introduced to writing they are given individual support and extra time. As many visually impaired children lack incidental knowledge of the use of the written word extra care is taken to show them notices, labels, captions, posters and books, in Braille or print as appropriate. 
The children are given extra help with imaginative work and structuring stories with beginning, sequence of events and ending. More speaking and listening work is done in preparation for writing. Extra practice is given to consolidate understanding of all language, especially connectives and good sentence structure. As cause and effect may also be a difficult concept, extra time is given to initial preparation of written accounts of investigations or reports. 
Re-reading of work for re-drafting is much more difficult for visually impaired children. One-to-one discussion, voice recorders, word processors, marking the positions in written work and help from sighted peers are all methods used to help overcome this difficulty. Many visually impaired print users find the use of ICT for extended written work less tiring and also easier to read back and redraft.

Although the use of capital letters and full stops is not required in the earliest stage by braillists they are introduced to the children as soon as possible. Specific training in setting out written braille work is also given. 
b) Hearing Impairment 
The ability of hearing-impaired children to write depends heavily on their ability to speak and understand language. Therefore, extra speaking and listening work and individual reinforcement of vocabulary is carried out in preparation for writing. As hearing-impaired children find sequencing difficult, extra help is given with structuring stories. Also, imagination is carefully encouraged and developed. Grammar is given special attention, as hearing-impaired children may experience difficulty with sentence structure, tenses of verbs, plurals and punctuation. The visiting teacher of the Sensory Support Service supports the children's development in writing, as well as giving advice to class teachers. 

c) Physical Disability 
Children with physical disabilities are given as much extra individual support, preparation and time as necessary to encourage them to write. They are given access to relevant ICT, including word processing and dictionary facilities, to enable them to create written work as independently as possible. While physically disabled children are encouraged to write independently using ICT, extended pieces of written work can be very tiring to produce and may require more than one lesson to complete. The use of an amanuensis or scribe in such circumstances may help to develop extended, higher level writing skills which would not otherwise be possible. 
d) Learning Difficulties 
Children with learning difficulties need a great amount of encouragement and support to attempt writing. They are given short, structured small step tasks to develop independent writing skills. Their work may be supported by resources such as colourful semantics, computer software, apps and games. Computer software and app such as Clicker and InPrint is particularly useful in helping such pupils to identify words and structure sentences with greater independence. It is also sometimes helpful for children to record their composition on sound buttons or for an adult to act as a scribe for the child's oral ideas. Children with learning difficulties can then be supported to write their ideas down after identifying the content, so making the tasks slightly easier. They should be encouraged to use a phonic strategies and recall to attempt short sentences independently. 
Staff take account of the children's spoken language when supporting writing e.g. children who speak at a 2/3 key word level are not expected to produce complex sentences in written form.
 
e) Autistic Spectrum 
For many pupils with Autism writing can be a difficult process. Imaginative writing is particularly problematic and the use of alternative forms of written work may be necessary by certain individual children e.g. report writing, letters, recipes, instructions, persuasive writing etc. Pupils with AS can be supported to produce a more limited form of imaginative writing by the use of structured story templates, which they can then amend by changing adjectives, adverbs, verbs, characters, beginning, setting, ending etc. Careful choice and introduction of task and the use of ICT can also help to alleviate difficulties with regard to writing by pupils with Autism. 
f) English as an Additional Language 
For some pupils English is an additional language and this obviously may impact upon the initial development of English writing skills, necessitating greater support in the structure and content of written English.  Staff from the Ethnic Minority Achievement Service advise staff and support pupils directly to develop their English writing skills. 
5. Resources 
-	A variety of first-hand experiences both within school and outside to stimulate ideas, followed by individual and group discussion in the classroom. 
-	Access to real objects and situations to link experiences and concepts to language. 
-	Meeting different people for different purposes e.g. interviewing an observer of an incident, preparing questions for a visiting speaker, writing letters to invite someone to attend an assembly or performance etc. 
-	A wide range of high-quality stories, poems, tapes and videos for shared reading, writing and listening activities. 
-	Participation in drama and role play. 
-	Creation of different purposes and audiences for writing e.g. stories for younger children, newspapers, letters, shopping lists, recipes, invitations, reports. 
-	Availability of support material such as ICT software e.g. Clicker, InPrint, WriteDance, Talk for writing, a variety of dictionaries, thesauruses, word books and word lists, language games and computer software. 

-	Access to appropriate technology, such as computers, adapted key guards, speech synthesis.
-	High staff/pupil ratio to allow for individual teaching and support. 
-	Time to allow the children to develop their writing according to their special needs. 
ASSESSMENT AND RECORDING 
The children's progress in writing is assessed and recorded in the following ways: 
-	teachers aim to read through children's writing with them, appreciating their work and encouraging them to evaluate their own efforts;
-	marking usually takes the form of verbal or written comments making clear to the child, through positive discussion, ways in which their work could be developed in the future; 
-	errors in use of language, spelling or writing in the child's medium are noted, as well as shortcomings in vocabulary or variety of language. These are then included in planning for future language work;
-	where children have learnt to re-draft writing, examples of first drafts are kept as a record of their original work; 
-	teachers periodically assess the children's ability against Sherbourne S steps and Pre-Key-Stage Standards using SOLAR; 

Regular moderation exercises are completed as a school in order to establish agreed standards of achievement in writing within the National Curriculum and Sherbourne S Steps. Samples of moderated assessments are shared with the staff and are centrally stored by the English co-ordinators. 
Individual pupil achievements are recorded in evidence files/books with record sheets which indicate performance against small step progression within the Foundation Stage or against the Sherbourne S Steps.  The overall steps of progress are recorded on SOLAR. 


SPELLING, VOCABULARY, GRAMMAR and PUNCTUATION POLICY
Spelling
The ability to spell easily enables an individual to become a more effective writer. When spelling becomes automatic, more thought can be put into what is being written. The English language is systematic and patterned, although there are always exceptions. Learning to spell is a process of working out such patterns and applying them to new words. It is not, however, simply learning to spell long lists of words, but is in fact a developmental process of learning to apply different strategies appropriately. It is also important that children are able to transfer their spelling skills into all forms of writing. The Phonics approach works on the development of spelling alongside phonics and reading.
     Vocabulary, Grammar and Punctuation
The ability to understand and use vocabulary, Grammar and punctuation appropriately is an essential part of making good progress in Language and Literacy.  It is taught as a focus throughout all aspects of English either as an explicit lesson or more often incorporated into other areas of learning e.g. writing, reading and spoken language.  Children are support to develop their choices of vocabulary in both spoken and written language. Children are supported to transfer the skills they use in spoken language into writing.
AIMS
1.	To value and encourage each child's efforts and encourage progress through the developmental stages of spelling. 
2.	To develop each child's knowledge of regular patterns in spelling, as well as irregular spellings of commonly used words. 
3.	To develop and teach children to use strategies linked to their phonic development for spelling confidently. 
4.	To introduce and acquaint children with a variety of sources to assist them in learning and retrieving the correct spelling.
5.	To enable children to write independently using punctuation.
6. For children to develop the understanding and use of vocabulary in spoken and written language.
7. To introduce children to correct grammatical terms at word, sentence and text level.
8.	For each child to have the opportunity to meet the requirements of the national curriculum. 
ORGANISATION FOR TEACHING AND LEARNING 
We ensure that pupils continue to learn new grapheme-phoneme correspondences (GPCs) and revise and consolidate those learnt earlier. The understanding that the sound spellings (letter(s) on the page represent the sounds in spoken words should underpin pupils’ reading and spelling of all words. This includes common words containing unusual GPCs. We consider it essential to teach each child to look very carefully at the spelling of words and at their own attempts at spelling and to actually teach spelling strategies, spelling rules, how to use spelling aids (dictionaries, spell checkers, text etc.) rather than expecting children to learn these skills incidentally. We teach the children roots, derivatives, prefixes and suffixes, and help them to identify similarities and patterns in words which then supports their own spelling of unfamiliar words. We teach them to learn spellings efficiently and in a multisensory way through activities from the Phonics for SEN approach. 
     1.  Differentiation 

We believe that it is important to begin by establishing each child's existing spelling skills. This may be done by using standardised or informal assessments. The assessment of individual children's work enables teachers to match their teaching to the stage at which the child is functioning, irrespective of their actual age or year group. 
2.  Teaching and Learning 
We recognise that children pass through a series of developmental stages before becoming accomplished at spelling. Theses stages are as follows: 
· Pre Communicative Spelling 
· Random letters used to communicate meaning by the child. 
· Semi Phonetic Spelling 
· Use of initial consonants to represent a word. 
· Phonetic Spelling 
· Learning to encode the letters of the alphabet at the beginnings and ends of words. 
· Learning to recognise the medial sounds in words e.g. can spell CVC (Consonant Vowel Consonant) words such as cat, dog, mum etc. 
· Learning to encode the initial and where appropriate, the end diagraphs and blends. 
· Learning to encode the medial diagraphs e.g. ar, ee, oo, etc. 
· Transitional Spelling 
· Knows how to encode the medial diagraphs (as at the phonetic stage) but is also beginning to know when to use for example "ee' or "ea'. Has developing knowledge of irregular words.
· Visual Spelling 
· Beginning to remember and generalise about visual letter patterns e.g. air, tion, earn, ious, ough etc. 
· Mature Spelling 
· Can use a full range of cues, has knowledge of rules, derivations etc. Spelling is usually correct. 
Children have the following opportunities to learn to spell: 	
· as a regular part of the English lesson; 
· in specifically focussed phonic/spelling sessions in 20:20; 
· incidentally within other areas of the curriculum. 
We recognise that spelling is a visual - motor skill and therefore spelling is linked to opportunities for children to write down the words they are trying to learn. We focus on the use of synthetic phonics through the Phonics for Pupils with SEN approach.  

Where needed the children are provided with a sensory experience to explore the fundamentals of developing spelling abilities – matching environmental sounds and being encouraged to join in with simple rhymes to help develop their initial understanding of when things are the same.

In the next stage of development children are introduced to the sounds initially of lower case and then upper-case letters, according to each child's rate of learning. They learn the sounds and formation of letters through a range of multisensory reading and writing activities and games. At the same time as learning letter sounds, they learn that writing communicates meaning (see writing policy) and are supported to compose their own writing. They are taught to recognise rhyming sounds and patterns both aurally and in written form. 
In the stage of development spelling is part of a continued progression in learning phonics and therefore links closely with learning to read. Young children are engaged in the following activities on a regular basis: puzzles, games, actions, rhymes, creative work as well as looking at and writing onset and rimes and high frequency words. Children are encouraged to "have a go" at spelling when producing their own writing, using their knowledge of both phonic patterns and high frequency words to tackle the spelling of both familiar and unfamiliar words. Children are given sets of spellings to learn where appropriate.
Continued development sees spelling forms as one aspect of the English lesson when new strategies, letter strings, word families, root words, suffixes, prefixes, rules or word derivations are introduced, practised or revised. They too are encouraged to attempt unknown spellings, using their developing knowledge of patterns and irregular words, while also being taught methods of checking their work. 
Children are taught strategies to help them to learn independently. Opportunities are given for children to work individually, in pairs and in groups and to respond in a variety of ways. All children are encouraged to check their own work carefully, and to identify and correct spelling mistakes as part of this process. 
3. Home Learning and Home/School links 

Children are given regular English home learning opportunities at a time which is appropriate to each individual child and their developmental stage. We recognise that parents have an active part to play in all aspects of their children's learning and can specifically help them to learn to spell. 

4. I.C.T.

ICT is a valuable tool within our overall strategy for developing spelling skills.  It is not only a means of writing access for some children, but also a highly motivating means of reinforcement and practice for all children.  We use a variety of spelling based programs ranging from basic word processing software to more specific spelling programs such as Clicker and Phonics Play.  Symbol based software such as InPrint is used to support independent spelling and interactive whiteboard software is used in the teaching of spelling skills.  


Implications for Special Needs

Some children need more help to become competent spellers than others.  A variety of approaches will be used to support progress.  These include greater individual time with the teacher or teaching assistant, specific guidance on how to learn spellings, individual targets outlined on ILPs, small step teaching, more structured homework and greater involvement of parents in supporting homework.
a) Visual impairment

Children with visual impairments may be unable to see or feel the whole of a word at one time.  It is therefore necessary to concentrate on using a phonic and word building approach in the teaching of spelling.  It is also important at the same time to pay special attention to developing listening skills.  Teachers aim to ensure that children using Braille learn how to spell words in Grade 1 format i.e. letter for letter as well as in contracted form.
b) Hearing Impairment / Speech and Language Difficulties

Where possible, it is important to ensure that children with a hearing impairment or speech and language difficulties are able to recognise sounds used in spelling, as well as associating them with the correct letters.  For those children who have a profound hearing impairment or who are unable to produce and recognise phonic sounds, visual forms of spelling and whole word recognition are taught.
c) Physical Disability

It is often necessary to allow children with physical difficulties additional time to form and vocalise sounds and blend these into words.  They may also need access to specially adapted computer equipment in order to carry out writing activities.  Such equipment may include spell check facilities; which pupils are taught to use to support their spelling.  At times, such spell-check facilities may, of course, need to be switched off in order to meet the purpose and requirements of the lesson objective or to assess independent spelling.  
d) Learning Difficulties

Children with learning difficulties are given a wide variety of activities to provide as much repetition and reinforcement as they need to progress in learning to spell.  A multi-sensory approach is used where children have the opportunity to hear and see the word as well as explore it by tracing with their fingers, for example.  This approach incorporates the use of all senses, hence the term multi-sensory. We endeavour to ensure each child's successes are celebrated and teach the children that "having a go" is of utmost importance. Children with learning difficulties need a great deal of individual help, support and encouragement in order to develop into confident, competent spellers. The ability to spell most words correctly is often closely associated with high self-esteem, which in turn affects performance in other areas of the curriculum. 

e) Autism Spectrum

Children with Autism can find the process of learning to spell difficult.  They may find the phonics approach to learning to spell more difficult due to central Coherence weaknesses.  The use of ICT to support the development of spelling skills can also be a great motivator for children with Autism.  A multi-sensory approach is used with children’s particular sensory needs in mind.
f) English as an Additional Language 
For some pupils English is an additional language and this obviously may impact upon the initial development of English spelling skills, necessitating greater support.  

5.  Resources 

A wide range of games, activities, dictionaries, thesauruses, spelling lists etc. is used to support the development of spelling skills. These resources are located in individual classrooms. 
Additional specific resources used are:
 
· ICT programs e.g. Clicker and Phonic Play
· Interactive whiteboards and iPads
ASSESSMENT AND RECORDING
 

Ongoing assessment, the pupils' ability to apply spelling knowledge independently within writing tasks is also assessed regularly and used to inform planning of future spelling work. 

Individual small step pupil record sheets are updated regularly to show pupil achievement in spelling and are transferred to subsequent staff in July. 
Individual pupil achievements are recorded in evidence files/books with record sheets which indicate performance against small step progression within the Foundation Stage or against the Sherbourne S Steps.  The overall steps of progress are recorded on SOLAR. 

HANDWRITING

The national curriculum specifies that children should be taught to correctly form letters of the correct size and orientation. This requires effort and attention, as well as suitable motor skills. There is evidence that repeated practice in handwriting is necessary to go beyond accuracy to fluency in letter formation. 
 https://www.gov.uk/government/publications/curriculum-research-review-series-english/curriculum-research-review-series-english


AIMS 
-	To establish for each child an appropriate medium for writing according to their specific needs. 
-	To ensure that each child becomes as skillful as possible in using their chosen medium. 
-	To help the children to understand the need for different forms of writing and to share written communication despite these differences. 
-	To attempt to teach each child to be able to write their name by hand, irrespective of their usual methods of writing. 
-	To ensure that each child has the opportunity to attain the appropriate levels within each Key Stage of the Foundation Stage or National Curriculum within their chosen medium for writing. 
ORGANISATION FOR TEACHING AND LEARNING 
1. Throughout the Whole Curriculum 
It is recognised by all the staff that handwriting or other appropriate writing skills are tools for the children to use in recording their work in all areas of the curriculum. Our aim in teaching these skills is to develop efficient techniques which allow each child to produce legible and well-presented work as independently as possible. 
2. Differentiation 
The majority of children are taught to handwrite their name, so that they are able to use a signature in adult life, despite the nature of their disability. 
However, children who cannot be expected to use handwriting as a result of their disabilities may be taught other writing skills i.e. children with a severe visual impairment may be taught Braille and/or touch typing, children with certain physical disabilities may be taught word processing and/or touch typing. Specific children may rely solely on eye-gaze technology to record their ideas. Children with poor fine motor skills or poor visual discrimination may learn to print but not progress to joined script. 

Although pupils' physical or sensory impairment may be the same, their needs may be different. Individual needs will be considered when selecting appropriate media for writing. Each child will use a means of written communication suited to their needs. 
3. The Teaching of Handwriting  
At Sherbourne Fields School, individual pupils will progress through the different stages at their own pace. Our approach to handwriting takes the following form: 
Our handwriting approach begins with a ‘Pre-writing experience’, concentrating on the development of pre-writing skills in EYFS. The new Ofsted research review says that there is no need to start the formal teaching of handwriting before Reception, but children at the end of the EYFS should be able to ‘hold a pencil effectively in preparation for fluent writing. 
At Sherbourne Fields we understand that gross and fine motor skills need to develop as a pre-requisite to handwriting. We then focus on:
· Identifying functional and non- functional pencil grips at an early point and being able to correct this. We consider each child’s developmental stage and provide activities to challenge their motor development both as whole class and individual interventions.  (See Appendix 1).
· [image: C:\Users\lvalencia\Downloads\1493634991.png]Promoting mark making using write dance programmes and finger gym. Focusing on pre-writing shapes precursors of letter formation. 





· Providing comfortable seating options adequate to their needs.
· Encouraging the development of hand dominancy 
· Providing early support to left handed pupils.
· Being exposed to letters and sounds through play-based learning.
Each child then progresses to the formation of digits, lower-case and upper-case print letters in-line with the development of their phonic knowledge, so they are able to form words and short sentences in Key Stage 1 & 2. Particular attention is put on ‘Letter Formation’ and ‘Letter Positioning’. They learn that letters start and finish at different points, that English writing starts from left to right, and that words have spaces in between.  
By using a multi-sensory approach to handwriting, pupils learn best by: 
· [image: Families of letters showing groups that are formed in a similar way]Watching the letters being made and hearing/seeing/feeling a simple pattern. Practicing which letters belong to which handwriting families.
· Making the letters by themselves in developmentally appropriate ways using sand, paint, sandpaper, air-writing and other resources before practicing with writing tools.
· Applying this knowledge using a writing tool of their choice, holding it  comfortably and correctly.
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· When children are able to form print letters, they are where appropriate taught to use a ‘joined script’ and the focus is on ‘Fluency’ and ‘Speed’ to support composition of writing. We understand that if spelling and handwriting are not fluent, pupil’s working memory is overloaded and it becomes difficult to focus on composition. In this case, pupils are provided with adaptations and differentiation to task so their creativity and ideas are still shared.
Resources 

· Games and tactile materials e.g. plastic letters, Roll-a-Letter, sand trays, plasticine, computer software etc. are used to develop correct letter formation. 
· Varying types of pens, pencils, paper and other aids are available to cater for the children's differing needs e.g. heavily lined paper, paper of different colours, black felt pens, pencil grips, materials providing good colour contrast, German Film, Biros and rubber mats.  Keyboarding? Speech recording? 
· Adjustable sloping top units are used to encourage good posture whilst writing and to prevent shadows for pupils with visual impairment. Additional individual lighting is provided wherever necessary. 
ASSESSMENT AND RECORDING
Teachers use on-going formative and summative assessment to monitor children's progress in handwriting. 
Regular moderation exercises are completed as a school in order to establish agreed standards of achievement in handwriting within the National Curriculum, pre-Key-Stage standards and Sherbourne S Steps. Samples of moderated assessments in the form of transcriptions and annotation sheets will be shared with staff and stored for external moderation by the English co-ordinator. 
Individual pupil achievements are recorded in evidence files/books with record sheets which indicate performance against small step progression within the Foundation Stage or against the Sherbourne S Steps.  The overall steps of progress are recorded on SOLAR. 

Signed – L.Savage & B.Lambert
Date – November 2023









Appendix 1 
The following progression of pre-writing activities is used in the early development of handwriting. 
1. Pre-drawing and writing 
a. 	Drawing
-	Scribbles randomly 
-	Scribbles with circles and lines appearing 
-	Adds features to a face drawn by an adult 
-	Draws a man adding parts as shared activity 
-	Draws a recognisable man 
b. 	Writing
 	
-	Copies vertical/horizontal lines and circles 
-	Draws vertical/horizontal lines and circles without copy 
-	Joins up pictures using vertical or horizontal lines 
-	Puts a cross bar on a vertical line 
-	Copies a cross 
-	Can copy over a wavy line 
-	Can copy over a zig-zag line 
-	Copies over and under shapes 
-	Writes a few letters spontaneously 
2. Other activities designed to improve fine motor co-ordination which form part of a pre-writing programme. 
a.  Messy activities 

These are aimed at providing opportunities for the child to use his/her fingers and hands to explore a variety of substances. Initially the child will use his/her whole hand, then will be encouraged to use just one finger to make patterns. 

-	Cornflour slime (75% cornflour and 25% water) 
-	Salt trays 
-	Mashed potato 
-	Shaving foam 
-	Flour and water 
-	Finger painting 
-	Whipped sand (sand, water and washing-up liquid) 
b. Other activities 

These activities provide opportunities to develop manipulative skills and good hand/eye co-ordination. 

-	Bead threading 
-	Posting games 
-	Unscrewing/screwing 
-	Dough making 
-	Potato printing 
-	Pegs and pegboards 
-	Sticklebricks 
-	Jigsaws 
-	Mosaic making 
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